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welcome...

....to the 2007/2008 school year,
and the seventh issue of info(d
ncca. For most people who
work in education, September
is our ‘new year’ and we cling
to the memories of the summer
holidays to get us through the
darkening evenings.

Flicking through this issue might give the
impression that the editorial team is clinging
on to those memories just a little too tightly.
Play? Mobile phones? Neither of these can
have a place in real classrooms, right? Well,
read our article and see what you think. The
role of play in early childhood education is
widely accepted, but does moving from an
early childhood setting to an infant classroom
mean that play is relegated to the school yard,
or to life outside school? As a child moves
through the education system, and they learn
more, is there an assumption that they need to
play less....?

If your school currently has a stockpile of
confiscated mobile phones, then the piece
about the work by the NCCA and NCTE on
using mobile phones to support teaching and
learning in Irish is @ must read. The project
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Anne Looney
Chief Executive

is based on a simple premise - connect the
technology for which the students have the
greatest enthusiasm, and the subject for
which they have considerably less enthusiasm
and see what happens. The phones were
deployed first in second year Irish classes in
Ratoath College in Co. Meath. Read about
what happened when students were actively
encouraged to use phones in class!

For teachers coming back to work in primary
schools, especially with second and fifth
classes, this school year poses a new challenge
- standardised testing. The NCCA primary team
has put together a simple introduction, for
those who are not ready just yet to get to grips
with the more extensive Guidelines!

We will be interested to get your feedback

on the piece on science, which provides

an overview of the science curriculum and
student learning in science from primary into
post-primary school. Feedback on earlier
issues of infoldncca showed that primary
teachers were interested in finding out

about post-primary curriculum, but post-
primary teachers were less keen to read what
happened in primary school. Focusing on one
subject, and on how best to support student
progress in science should attract attention
from both sides of the primary/post-primary
divide! We await your comments....

National Council for Curriculum and Assessment
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Supporting teaching and learning...

infofdncca is published three times over the school Contact details:
year, in September, January and April.
Email: newsletterf@ncca.ie

Copies are distributed to teachers in every primary Fax: 01 661 7180

and post-primary school in the country. Electronic .
www.ncca.ie

versions of the newsletter, in both Irish and English, Website:

are available to download from our website,
at www.ncca.ie. If your school requires extra copies  Post: Editor, infof@ncca,
of infofdncca, please send your request by email National Council for

or post. Curriculum and Assessment,

. 24 Merrion Square, Dublin 2.
We welcome articles from teachers as well as 4 q

comments and queries about content.




Let us know!

provides information on our ongoing work.

is where you will find all the syllabus and curriculum

documents to help you in planning your work for the year.

We would love to hear from you about features of the sites that you may have found helpful
and we especially welcome any suggestions for improvement. All comments to: newsletterfdncca.ie

In a bid to smooth the passage
between primary and post-primary
school, the NCCA is compiling a
series of factsheets about all the
subjects in junior cycle for 6th class
students and their parents/guardians.
The factsheets aim to provide clear,
relevant and ‘student friendly’
information on the different subjects
in junior cycle. The information will
refer not only to what the subject is
about but will also give some detail on
the kinds of learning that take place
and the different learning activities
that might be included. We hope that
these factsheets will help students feel
more confident in making the move
from primary to post-primary school.
They should also support students
and their parents/guardians in making
choices about the subjects they wish to
study in junior cycle. Look out for the
factsheets in the new year, when they
will be delivered to schools.

The Framework for Early Learning is
nearing completion. It will be available
on the NCCA website later this autumn
and primary schools and early childhood
settings will receive their copy in 2008.

If you are interested in reading about
some of the research which has
informed the Framework, you can
check out the website for two of the
background papers:

Children’s early learning and
development

Perspectives on the relationship
between education and care in early
childhood.

Two more papers will be uploaded
shortly. These explore the use of
play and assessment in supporting
children’s learning and development.

In our last issue of infofdncca, you

heard about our new website - ACTION.

ACTION stands for Assessment,
Curriculum and Teaching Innovation on
the Net. If you log on to http://action.
ncca.ie you can browse through some
samples of student and teacher work.
You will also find examples of good
practice in the classroom in video,
images and various multimedia. To
start with, we have included materials
from three NCCA projects:

English as an Additional Language

(EAL),

Assessment for learning (AFL)

ICT Framework.

We’ll be adding more to the site over
time. Log on to watch, read and listen
to what's available!

You may remember us pointing you to
the draft guidelines for English as an
Additional Language in Irish Primary
Schools (EAL) on the NCCA website?

Now photo and video footage as well
as samples of student and teacher
work which we gathered in schools,
are available on our ACTION website
(see above). The materials gathered
complement the teaching methods
section of the EAL guidelines, so
you can see rather than just read the
contents. Go on, get clicking!

A question we are often asked by
teachers and others when we mention
the NCCA!

Well now you have the answers at your
fingertips on the new website area
especially created for Senior Cycle at
www.ncca.ie/seniorcycle. Log on for
up-to-date information on all aspects
of the senior cycle developments

- it's quick and easy to find your way
around. Find out more about plans
for your subject, key skills, the school
network, transition units, short
courses and lots more.

For further information
on any of the projects
mentioned on this page,
please visit our website at

WWW.Ncca.ie @
To comment on infofdncca or

suggest topics for inclusion,
email: newsletterf@ncca.ie

info@ncca
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Beep...

message received!

Mobile phones in the classroom

Did you ever think you
would see the day when
we would be welcoming
mobile phones into our
classrooms? Well, a pilot
project trialling the use
of mobile phones and
text-based web chat
may have changed our
perspectives on their
use as learning tools...

The NCCA, along with the NCTE
(National Centre for Technology in
Education), has been running a pilot
project with three Irish teachers and
their second year students at Ratoath
College in Co. Meath, which examined
the use of mobile phones and text-
based web chat for teaching and
learning Irish.

How were the mobile
phones used?

Each student was supplied with a
mobile phone which they used to

- dial an Irish question prompt
system

- receive Irish vocabulary text
messages each day.

CEM T-AIMM ATA AR D
rMHUINTEOIR BEARLA?

CAD E DO DHATA BREI

DEAM CUR SIOS AR
LAETHAMTA SAOIRE A
BHI AGAT CHEAMA

Here's how it worked. Students were
given the number for the Irish question
prompt system and when they dialled
it and logged in using a student

number and PIN, they were presented
with a random set of ten questions
from a pool of twenty questions.
These questions were developed by
the Irish teachers taking part in the
pilot project. Students also received

a vocabulary word per day, randomly
chosen from a pool of words and
phrases determined by their teachers.

How did the teachers work
with the technology?

Teachers logged on to a web-based
interface to

- listen to their students’ responses
- provide feedback
- send vocabulary text messages.

All responses and feedback were
saved, so the teacher could record and
print a feedback sheet for students

on their responses. Alternatively,
students could download a podcast of
their responses with their teacher’s
feedback included.

Text-based web chat

The second type of technology being
investigated was text-based web
chat. This wasn’t like your usual open
internet chat room, it was a space
students logged into during fixed
periods when they were monitored by
their teachers.

The focus of each chat session was
provided by the teacher -

= amovie or song to discuss
- atheme for a story to be written

«EP

between chat partners
- conversation between a
shopkeeper and an irate customer
- how to use your text message
vocabulary as often as possible in a
meaningful way.

As students chatted, each sentence
was monitored by their teacher. All
chat conversations were saved, so that
the teacher could go back and provide
feedback for each student on their
input. A similar feedback sheet to that
provided on students’ responses on the
mobile phone was also provided for
chat conversations.

The mobile phones and text-based
web chat proved popular with teachers
and students alike. Teachers found
that the technology allowed them to
hear responses from every student,
even those who are usually quieter

in class. They also found the web-
based interface more interactive
than using a red pen for providing
feedback. Students said they ‘weren’t
as nervous’ ‘providing responses to
questions on the phone as they would
be in front of their teacher and class.

Keep your eye on infofdncca for future
updates and if you hear a text message
being received in your school...it may
just be today’s vocabulary arriving!




How was it for the students?

In the last issue of infofdncca (April 2007) we shared the feedback from

a group of teachers from the school network who have been working on

embedding key skills in their teaching of Leaving Certificate subjects. Thus

far, it has been a productive exercise for all concerned and the consensus Teashing trapsition
yearsiude »

is that it can provide benefits for both teachers and students. But do the teach each othery®
students agree? Time now to hear how they have been reacting to the

changes in practice.

In an effort to get students to think critically and creatively (one of the key
skills), teachers moved from handing out notes, using the overhead and
‘chalk and talk’ to asking them to source information themselves and to
write their own notes. Initially they wrote far too much and it became evident
that they did not possess the basic skill of note taking. Practice was needed.

‘In the past | was taking down too much
information and not just the necessary. With the
help of my teacher | now know the right amount
of information to write down.’

They also needed practice in looking up information
from newspapers, magazines and the internet and even
in using a dictionary. However, after a relatively short
time they became adept at both note taking and sourcing
information to the extent that they preferred their own
notes and reported that ‘teacher’s notes can just pile up
and get confusing’.

Typically students worked on their own, making sense
of the information and recording the key points. Then,

in pairs or groups, they explained their thinking and
listened to the points that other people made. In this
way they were getting three opportunities to interact
with the information. This method is an excellent way to
differentiate learning, with the more able students being
able to extend themselves and the less able having the
key points reinforced for them in a number of ways.
Interestingly, students liked working in groups

and honing their work into key points. One student
commented that 'you understand and it is not just notes
in a hardback’. On further analysis it was apparent that
it was the time to process the information and to engage
with the information that motivated them.

I liked working in a group because you can help
each other when you get stuck. You can also get
many different ideas.”

It was clear that the students were motivated to do well
in ‘the leaving’ and felt that taking more responsibility for
their learning gave them a better understanding of the
content. A French student commented,

info@ncca



supporting teaching and learning

I like being able to research my topic and
present it in a way | liked most. | found
when | researched a topic myself, | learned
it better. The research clarified many
questions | had.”

Another student explained that, ‘by making my
own notes | feel | could do it better and know what
information in the chapters would be the best to
remember’

Students used different methods of note taking
and quite a few used mind mapping. Both teachers
and students agree that ‘being given” a mind

map does not work. What does work is when the
student sources the information and develops an
understanding of it before then creating his/her
own mind map. One teacher commented:

‘Mind maps and diagrams are helpful for
the weaker pupils as it gives them a defined
structure to hang the learning on. However,
working on their own is important as

pace cannot be determined by anyone but
themselves.”

Some students found drawing diagrams a help:

| received information from books, school,
internet, charts, etc. We collected our
information, broke it down....in a way it
would stay in our heads, for example
diagrams (labelled), bullet points of
important information.’

Giving students responsibility for their own
learning has proved to be a positive experience

for those involved in this school network exercise.
With teachers reporting that classes became more
enjoyable and students that learning became more
interesting, we will leave the last word to a teacher
who sums up the experience thus:

‘Students seemed to appreciate the
different ways | tried to present information
to them, e.g. using PowerPoint/newspaper
articles, and they also had to do an activity
where they decoded DNA into a protein. It
definitely makes me want to move away
from the traditional ‘notes’ based method
of teaching because | was getting positive
feedback and, although it meant the class
were talking more, it was mostly about the
topic being taught.”

For further information on developments at senior
cycle: www.ncca.ie/seniorcycle.

Concept Maps

A concept map is a useful tool to help students come
up with new ideas or make sense of complex topics.
It helps students to think critically and creatively.

Why use concept maps?

To generate ideas (brainstorming)

To communicate complex ideas

As a way to organise notes

To aid learning by integrating new and
old knowledge

To assess understanding or diagnose
misunderstanding

As a study or revision aid.

Stages in the construction of
a concept map

- Brainstorming with a class or in small
groups to list the important words/
symbols/ pictures.

Organise the words and symbols into
groups.

Decide how to lay out the map.

Link the concepts with words or phrases.
Go back and rearrange after discussion so
that it all makes sense.

Each individual draws up their version of
the map.

Planning a class using mapping

Teacher needs to model the process.

All students must understand the
information.

Begin with a simple topic and build up

to more complex topics.

No single correct answer, every student’s
map is ‘good’ for them. It is a personal
learning document.

Advantages of mapping
for students

- Clearly defines the central idea

- Indicates the relative importance
of each idea
Links ideas especially in essay writing
All information for topic on one page
Recall and review more efficient
Can add new information later
See complex relationships among ideas
See contradictions, paradoxes and
gaps in the material
Can be used as a discussion tool
and to share learning with others.

For more information and links to
free software see:
http://en.wikipedia.org/wiki/Concept_map




Differentia

(44

Exceptionally able
students will always

do well whatever the

circumstances!
b b

The typical picture of the
exceptionally able student,
as evidenced above, is often
one of a hard-worker who
diligently completes work
and is perhaps known as the
class ‘brain box’. This model
defines the student as self-
reliant and not in need of any
special attention. However,
in reality the picture is much
more complex than that.

Choice

Exceptionally able students
are so clever they do well
with or without special
education provision! ‘

Exceptionally able students are not

a homogeneous group and even
identifying them can be a problem.
Once a teacher has recognised that she
has an exceptionally able student in her
class, the response is often to presume
that he/she will always excel, without
any special provision. But, far from
leaving them to get on with their own
work, students who are classified in this
way belong on a continuum of students
with special educational needs.
However, in most cases their needs

are best met as part of the normal
differentiated classroom provision.

Task

Differentiation
by

Dialogue

If ‘differentiation’ is to teach to the
differing needs of individual students,
in the case of exceptionally able
students it should allow for advanced
learning opportunities both within and
beyond the curriculum. Differentiated
teaching may seem a daunting task but
it can be planned for and organised in
the classroom in many ways. Below,
we introduce you to some of the ways
in which you can help to structure
learning for exceptionally students by
addressing their particular needs.

Outcome

Resource

info@ncca



tion

A variety of tasks are set which relate

to the same activity. Exceptionally
able students can begin at a higher

level, miss the first activities or move
through the work at an increased rate.
This may also mean missing out some

of the work.

Benefits

Exceptionally able students can make

rapid progress and work can be

better matched to their abilities while

less able students can also make
appropriate progress. The tasks can

be phased so those exceptionally able
students move on to increasingly more

difficult work.

The same content, material, stimulus

or task is used for all the students
in the class. This works at its best

when the outcome of the work is not
prescribed or when the task is open-

ended.

Benefits

Different outcomes can be sought so

that exceptionally able students can
extend their thinking. The class can
work as individuals or in groups.

Different types of materials are

provided to different members of the
class. All the class might be answering
the same questions or researching the

same information but the resources
used will be matched to ability. Less

demanding work may have less dense

text with more illustrations. More

data files or image banks.

Benefits

supporting teaching and learning

Exceptionally able students can
research the ideas in greater depth

demanding resources may have more
dense text and a richer, more complex
structure. Exceptionally able students
can use more demanding word banks,

and their thinking skills will be
extended. Less able students will be
able to achieve at a similar level as
they have less complex resources.

By dialogue

The most regularly used form

of differentiation is by dialogue.
Exceptionally able students often only
need to have a basic outline of the
work explained to them. This can be a
quite sophisticated explanation which
sets high expectations and assumes
high levels of understanding. Less able
students will need a full explanation,
with more detailed examples and
perhaps even further illustration of
the ideas and expectations. The use of
targeted questioning to elicit a range
of different responses, including high-
level responses from exceptionally able
students and small group discussions,
can also raise the challenge.

Benefits

Exceptionally able students can make
more progress by being encouraged to
develop a higher level of understanding
and moving on to more demanding
tasks as soon as they are ready.
Differentiated language is used by the
teacher to challenge the thinking of the
exceptionally able and to increase the
level of thinking and discussion.

All students need an equal amount
of support from the teacher. For
exceptionally able students it is the
nature of the support that should be
varied. The support time available to
exceptionally able students may well
be used to question the student, to
encourage them to explore ideas more
deeply, to introduce alternative ways
of approaching the work or exploring
extension into ICT systems.

Benefits

The work of teachers is better targeted
to individual needs and will increase
the level of interaction.

By pace

Some exceptionally able students
thrive when asked to work at a fast
pace, as they do not need all the small
steps to be explained. They can deduce
for themselves the next step in a
process. They are often able to master
complex tasks quickly and like to move
rapidly through the early stages. In
contrast, there are occasions when
exceptionally able students actually
work more slowly and painstakingly
produce work of greater length, detail
or complexity. This is often the case in
creative or imaginative work.

Benefits

When asked to work at pace, some
exceptionally able students move onto
high-level work quickly and therefore
stretch their abilities. By contrast, when
they are allowed more time to complete
tasks they can achieve increased levels
of attainment and more highly ‘finished’
or inventive outcomes.

By choice

Given the opportunity to select

work for themselves students can
choose activities that they find more
interesting and matched to their
abilities. Students can be given an
opportunity to select from a range of
starting points, materials, subjects
or processes. They may also choose
to extend or adapt the set work
themselves.

Benefits

Exceptionally able students can make
choices and work with ideas that

are well matched to their interests,
enthusiasms and abilities.

In this short article we have been able
to offer you just a brief glimpse into the
ways in which differentiated teaching
can help exceptionally able students.
By now your school will have received

a copy of the Guidelines for teachers of
exceptionally able students, from which
this advice has been taken. You can also

download the guidelines from the NCCA
website, at www.ncca.ie/publications.




Standardise

With the new school year
started, you may already

be thinking about using
standardised tests with your
second or fifth class. With that
comes the thought of marking
and scoring the tests... and the
task of interpreting what the
scores are actually telling you....
then there’s the job of sharing
the information with parents.....
welcome back to reality! Never
fear, however, help is at hand
as we guide you through the
process. And the good news

is that we won’t be asking
questions at the end.

What exactly is a
standardised test?

In many ways it is what it says on the
box. A standardised test is a test that is
administered, scored and interpreted
in the same way no matter when or
where it is given. Its purpose is to

find out in a formal way how each

child is progressing compared to his/
her classmates or age group. Once
tests are administered under these
conditions [which are set out in the test
manuals) standards of performance
called norms allow us to make
comparisons between the children.

RAW SCORE

STANDARDISED SCORE

PERCENTILE RANK

STEN SCORE

What makes standardised testing
topical is, of course, the fact that
schools now have to administer them
in reading and mathematics to children
either at the end of first class or at the
beginning of second and again at the
end of fourth class or at the beginning
of fifth class.

Things to remember about
standardised test scores

Having tested the children in your
class, you have a set of reading and/or
mathematics results before you. What
do you do with these? Well, before
doing anything with them, there are a
few points to be borne in mind:

- First, all assessment by the
teacher should ultimately benefit
the child.

- Second, the standardised
test result is just one piece of
assessment information you have
about the child’s learning.

- Third, at present we have
standardised tests only in literacy
and numeracy. However, the fact
that the child’s literacy skills
enable him/her to access the
full curriculum has significant
implications for the child’s learning
in school.

When you first review the test
outcomes, you will usually look at the

spread (or distribution) of scores and
you hope to see a spread of scores
across the class. In fact, if you have
taught the class during the year,

you will often be able to predict the
children whose scores will appear at
the upper and lower ends of the list as
well as towards the middle.

It can be dispiriting to see a majority
of children with low average scores
after you have worked hard with the
class all year. Yet it is important to
look at patterns in the test results, not
only in the performances of individual
children, but also of the class and

of the school overall. While you can
analyse the results in order to identify
any within-class trends, the whole staff
will also find it worthwhile to look at
patterns that may be evident across
the school.

Reporting test results
to parents

As you know, one of the challenges in
sharing standardised test scores with
parents is to do this in a way which
helps them to understand fully what
the score actually means in the context
of the child’s day-to-day progress in
the classroom. But, once again, help

is at hand. The NCCA has developed a
leaflet for parents which explains the
meaning of standardised test scores
and which can be downloaded from our

This is a simple count of the number of items for which
the child has supplied correct answers. It is of little use in
reporting on a child’s performance.

Standard scores are transformations of raw scores, and
usually range between 55 and 145, with an average of 100

The percentile rank indicates the percentage of the
relevant class or age group which has scored equal to
or lower than this child’s score. It does not mean the
percentage of test items the child answered correctly.

STEN scores are a ten-point scale with 1 representing
the lowest category and 10 the highest. These are derived
from Standard Scores.

info@ncca
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website, at www.ncca.ie. You may find The use of the descriptors here, along The teacher will have a record of the

this a useful aid when discussing the with the Sten score, will make the child’s scores, including raw score,

scores with parents. task of explaining the child’s result standardised score and percentile
to parents significantly easier, as in rank, but the results will be most

The test scores themselves can be the examples on page 12, which show effectively communicated to parents

expressed in a number of ways, but how different ranges of results may be by reporting the Sten score and its

the most accessible way (as the NCCA communicated. The first describes the relevant descriptor.

advises in the Assessment Guidelines reporting of a ‘high average’ Sten score

currently issuing to schools) may be the  in mathematics at the end of fourth

reporting of Sten scores. These can be class and the second, a ‘low average’ in

equated with levels of achievement, as English reading at the end of first class.

shown in the table below:

Sten scores and descriptors

Standard Score Range Sten Score Range

Well above average Top one-sixth of pupils
108-114

Middle one-third of pupils

Well below average Bottom one-sixth of pupils

supporting teaching and learning




Example 1

Niall completed a standardised test in Mathematics in June at the end of fourth class.
His scores were as follows:

At the parent/teacher meeting, Niall's teacher Eamonn explained the test results to Niall's mother. He told her that Niall
had done very well on the test. A Sten score of 7 was a ‘high average’ result, he said, and was consistent with the results of
standardised tests over the previous few years as well as Niall's performance on classroom tests set by the teacher.

Eamonn was able to identify problem solving as an area that required some attention for Niall. The evidence for this was
in a number of incorrect test items as well as in Eamonn’s notes of regular classroom observations. Eamonn explained to
Niall's mother that she could provide help to Niall at home. He explained a few problem-solving strategies that Niall used

in class and could be encouraged to use in his homework. He added that he would forward his advice on this, as well as
the test results, to Niall's teacher in fifth class.

Example 2

Ciara completed a standardised test in English Reading at the end of first class.
Her scores were as follows:

Reading Vocabulary Reading Comprehension Total Reading
RS SS Sten PR RS SS Sten PR RS SS Sten PR
15 88 4 21 14 87 419 29 88 421

RS = Raw Score SS = Standard Score PR = Percentile Ranking

When the teacher met Ciara’s father, she explained the test results. She told him that Ciara’s result indicated that she
may have need for supplementary teaching in English, particularly in reading vocabulary, as her Sten score here would
be classified as low average. Her score on comprehension was similar and would also be low average. The teacher said

that she would recommend that Ciara meet with the Learning Support teacher after the summer for a diagnostic test,
which would give a clearer picture of her learning needs in this area.

We promised not to ask any questions at the end of this article, but you might have some for us.
Send them to newsletterf@ncca.ie.

When the teacher met
Ciara’s father, she explained
the test results. She told him
that Ciara’s result indicated
that she may have need for
supplementary teaching

in English, particularly in
reading vocabulary... Q
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Learning through play

A new school year, and a sea of new faces in front of
you as junior infants set out on their big adventure.
New places bring exciting experiences for these
small school-goers. Sometimes these experiences
are strange and daunting but they don’t need to be.
As infant teachers, one thing we know about 4, 5 and
6 year olds is that they love to play. And what better
way to support their learning than through play?

What? Play with 30 infants in my
classroom? How will | organise it so
that total chaos won’t reign? What will
their parents think? Or maybe you are
worried that if they play all day instead
of working they won’t be learning?

In many respects play is a child’s
work, and if you take it seriously, then
children and their parents will also
value it.

As teachers we don’t need convincing
of the value of play in early childhood
education. Play is the cornerstone of
early learning and is a child’s right
under the United Nations Convention
on the Rights of the Child (1992).

The Primary School Curriculum and
the Framework for Early Learning
(soon to be completed) both highlight
play as a natural way for children to
learn. In addition to this, as part of
the Framework for Early Learning, the
NCCA commissioned a background
paper on Play as a context for early
learning and development. This paper,
which is available to download from
www.ncca.ie/publications, highlights
the critical importance of play, both
indoors and outdoors, for children’s
holistic development. The paper also
cites children’s views on the subject.
When asked about play, children talk
about the importance of having fun,
being with friends, freely choosing
activities, playing with open-ended
materials and being outdoors.

As a teacher you have a very important
role to play in supporting and
extending children’s learning through
play. Remember:

- Play and first-hand experiences
are important for children’s
well-being.

- Play helps children to make
connections and to make sense of
their experiences and their world.

- Through play, children build on
and extend at school what they
have learned at home, at their
childminder’s and/or early years
setting.

- Relationships and language are
key components of play.

- What children learn is connected
to where, how and with whom they
learn. Play in classrooms varies
depending on the environment,
the children, their families, their
social and cultural background
and on you - their teacher. Your
attitudes, beliefs and teaching
styles influence children and
their play.

2

- Children need to experience a
variety of different types of play
in order to develop to their full
potential. We provide some ideas
on the different types of play later
in the article.

- Having a mix of adult-initiated
and child-initiated play activities
is important; being able to choose
and initiate activities through free
play is important.

- Children need to play as individuals,
in pairs, in small groups and
occasionally in a large group.

This article provides suggestions

for organising your classroom and

for shaping learning activities and
experiences so that you can capitalise
on children’s love of and need for play.




Making play part of your
daily routines and activities

Play, especially with larger groups of
children or in a multi-class situation,
requires careful organisation. Below are
some practical ideas which might help.

- If space is tight, divide the children
into small groups. Have only one
group painting or playing with the
sand/water at a time. Rotate activities
on a daily/weekly/fortnightly basis.

- Make the most of all the pairs of
hands that are available to you
- parents, people on work experience,
transition year students. Extra help
really extends play opportunities.

- Divide your room into interest areas
or corners for example messy/art/
junk area, pretend area, quiet/library
area, music and movement area,
construction area. Boundaries can be
set by using low shelves or dividers.
Label areas with photos and, if
possible, written signs in the languages
of all the children in the class.

- Add new and interesting equipment/
materials regularly. This doesn’t have
to be costly. Rolls of wall paper are
great for painting! Recycle household
items for the pretend area - a broken
hairdryer with the lead cut off, a real
measuring tape, an old tea or coffee
pot. Buy some baby clothes from the
charity shop. Think safety! Check for
rough or pointed edges and loose
parts or buttons.

- Children need to play indoors and
outdoors. Why not move some
activities outside? What about painting
outdoors or creating an outdoor café
for role-play? Most of the things you
do inside can also be done outside
(even in cold weather) - P.E., group
art projects, playing with the sand,
developing an infants’ garden,
searching for mini beasts. More space
means more fun.

- Make tidying-up after play easier for
everyone by always storing things in the
same place, in areas that are accessible
to the children. Use storage boxes and
baskets, and clearly label with pictures
and words (again in the languages of
all the children). Make tidying-up part
of the learning experience by singing a
tidy-up song or by counting the boxes
that are being filled.

The tables on the right outline some of
the types of play children enjoy, along with
ideas for organising activities.

Sample activities/experiences

How can | involve

parents?

o
=
=]
o
o
L o
o
[«
7]
c
(=}
©
L
©
s

What equipment/

Links to the
Primary

School

Types of play

promote the different

types of play?

resources do | need to provide for the

different types of play?

Curriculum

Set up a shoe shop with different shoes,
money, a cardboard measure. Children
can measure feet, count money, try on

Ask them for props.
different shoes.

Observe and take part when

Props from home (real kitchen equipment,
a mirror), restaurant, flower shop, office

(old mobile phones), post office, travel

agents, hospital equipment

Pretend/imaginary/ : Language
role/fantasy/small

world play

invited or when you can make

a positive contribution.

Mathematics

SPHE
SESE

Tell them what is going

on and what children are

learning.

Build on, don't direct.

Create a doctor’s surgery/hospital.

Children can take on roles such as

Take photos and write

Extend and change around
the props so that different

scenarios can happen.

Dress up clothes

Arts education

stories about the play that
children can take home.

Dolls, puppets, soft toys

doctor, nurse, patient, ambulance driver,

pharmacist and learn about people in the

community who help us.

Small world materials - people, cars,

animals, train sets.

Invite parents in to talk

Make sure all children feel

Introduce different food packets and

about their jobs - farmer,

included and see their family/

community experiences

reflected.

Culturally diverse materials-cooking
utensils, food packages, clothes.

fire-fighter, nurse, lollipop
person, chip-shop owner.

invite children to set up a restaurant. They

can take orders, set the table, cook and
serve the food, collect the money or be

cooking utensils into the home area and
server, diner or cook.

Help children to make a space ship with a

big box and lots of junk materials. Children

can then use it to pretend they are in space,

introducing them to the solar system,

different galaxies and stars and so on.



suaddey 1eym
995 01 sjuled xiw 0} uadpyiyd abeinoouy

Bunured jooy 4o 4abulj oQq

a4n3oid dnoub e exew 03 uaupyIyd yse pue
1elI@1eW Yunl/1ie ‘suayies) ‘yuled jo sj0)
apinoad pue Jaded 11em O S]10J BWOS 399

‘Buinys
jo @2a1d e ojuo eysed pealy) 03} 4o 934y} JO
OM} JO S}35 03Ul SY20]q }J0S 0} UBIP)IYD YSY

SJIBYD |eIISNW/S8)N)e)S
1eaisnw Aeyd Jo jeaq 8y} 03 aAoW 03 pPYIYd
yse pue disnuw jo sadAy uadaip Aeid

'sa1pJny 11ews Jano buidwnl ‘sbeq ueaq
News buiyoied ‘saxoq ybnoayy bunmeud
‘buruunu - sal}IAI}OE JO S3119S B Op 0} dARY
uaJdp]iyd alaym asanod a)oe3sqo ue dn 395

‘Aeuowl puayaud se

10 SJ9}UNno0d Se pasn aq 0S)e Ued S))ays ay |
‘way) pauied aaey Aayy Jaye sadeys eised
9y} Wod} sjapow Jjews Jo Alajjamal axew
ued uaJp)iyd ay| "uo os pue amb ‘uennb
‘Juied pue sadeys eised Jo s10) apinodd

‘uapJeb ainjeluiw

e 9yew 0} Joyj}abho} yJom 0} uaipjiyd ay}
yse sdnodb )jews u| 'saxoq ojewo) Aydwa
pue - sbim} ‘'Sau0)s ‘ssow - s\eldajew
1ednjeu Jo S30] Ul bulig 03 UaIPIIYD dY} XSy

‘yjeaudapun sainyoid

40 suojjeue)dxs s uaipiyd
3)I\\ "} 89S ued sjualed
adaym yJaom Aeydsig

‘JuswinJisul ue Aeyd o}
‘aw Aeyd Assaw /Bunuied
1e djay 01 ‘A103s e pead 0}
Ul 8Wwod 03 sjuaded ysy

‘buipeauyy ‘bunind
‘buroue)eq a1 SIS Jojouwl
auly 4o buiuund ‘buouep
a1 s1)1Ys Jojowl ssoub
SA10AUI JBY} S3I}IAINOR —
awoy je auop aq ued

1By} SBI}IAI}OR /S3SID19Xd

0 synopuey apirodd

‘1no diay
0} syuaJted a}IAul pUB WJd)}
KJans Aep silods e aneH

‘Burtwiiey

‘BurtuspJeb ‘buiysiy
‘buideay-aaq 1noge Y.} 0}
Ul 8Wod 0} syualed ayAu|

‘uspJeb umo Jiayy
wodJ} ul sburyy buibuiig
‘)1em adnjeu e uo buiob

Kg jooyos ul bulop aie nok
1BYM pUB)Xd 0} Way} Ysy

‘sjeluajew

1ednjeu pue ainjeu
Buiouaiiadxa jo adueylodwil
ay} 1noge wayy 119

‘utbaq noA

1ey} AJojs e buipuaixs ‘ssweb
pJom Buiked ‘Aylunwiwiod
1820] Zay} JO |9pow e

Buryew - aAleald ag ualp)iyod
djay 03 sAem mau jo yuiy|

'sjoopino bupuep

‘Bunjuied ‘buiwiw ‘o1snw 0}
Buirow ‘yuied buixiw - sbuiyy
Mmau A4y 0} wayy abeanoou]

‘Asiou
pue Assaw aq uaJp)iyd 3o

'S111Ys 1edIsAyd se 11em
se s3daouod mau pue abenbue)
MaU 92Jojulal 0} saweb asn

'$$920NS 8dualIadxa Ualpyiyd
118 1By} 0S S31}IAIOE Spelg

‘Buiuund ‘buryosew
‘Buiyoyalys - Buinow nok ass
way} }97 'apISIN0 pue apisul

Kjaa13oe uaip)iyd yum Aerd

"SSE)D 8y} Ul UaJpiyd ay}

11e Jo sabenbue) swoy ayy ul
SpJom 3y} 3no puly 03 A "ystj
pue ysnbug yjoq ui sainyxay
pUB SIN0)0d 3y} 8qlIdSap

pue sjeluajew buisn 19pojy

‘(M@am e 82u0 Jse9)

1e) Ajuenbau usyem pue

pues yym Aeyd oy ascueyd

3y} aABY UBJIP)IYD JBY} BJNsug

"sd1J} 1B20) U0 09

"Wwiay3 Inoge uaJdpiiyd ayy
0} 181 pue Way} jo sojoyd axe|

"A)1e20) 31ge)ieAR ale jey)
S91}IUBWE/S82IN0SA
1eJ4Njeu Y} Mouyj

‘sejawed 1eybip

‘suaindwiod ‘(papuey 1ybii pue 3a)) s10ss10S
‘Sa1N1xa) pue SazIs ‘sun0j0d Jualaylp Jjo Jaded
Jo Aa1en ‘syuted uabuiy ‘'saxoq Aidws ‘ybnop
‘Ae12 ‘Aerd s10./ewedp uoy sdoud ‘pieogpied
‘s300(q ‘sa1J01s ‘sjeliaiew yunl ‘sypuad
‘suoAeJd (suip1indsiq ‘sajqgad ‘senoq onse)d)
S}USUINJISUI 1BIISNW UMO 8YBW 0} S]elld)ely

‘(S1129 ‘SaWIyd puIm ‘sanied salqeq) asiou
9YeW jey) SWa)l ‘SjUaWNIISUl 1eIISNN

sabuods ‘saysnuq ‘syuied jo Ayallep

‘(punosbAerd jooyos ayy
uo pajuled aq UaAa PIN0 8saY] ) JOOPINO

Aeyd 0y yoy02s doy/sisppe) pue sayeus juelb

‘saoulwlop ‘sypubew ‘spaeogbad ‘syoluq
Bujooydaul ‘'syas buiydos ‘saweb 0330)
/obuig ‘sa1nJ yim saweb ‘ssweb buiysjew
‘salyiaijoe doy a1gey ‘suoyng ‘sdiz ‘syeldayew
uo1}oNJ3suo0d 11ews pue abue) ‘smes-bil
‘speaq buipealyy ‘saxoq ‘sy20]q ‘sweaq
Buiouejeq ‘s)1eq ‘sbeq ueaq ‘sadod ‘sdooH

"0} U3)SI) pue Yyonoj ‘aise) ‘N1aws 0y sbuly |

‘'sadeys
/S9Z1S JUaJayjIp PUB BWIES JO SIBUIRIU0Y

‘yum sadeys ayew ‘yim
pying ‘yim pualadd ‘)14 ‘doods ‘arendiuew
‘12 ‘aunseaw ‘inod o3 Juawdinbg

poom ‘ybnop ‘Aeyd
‘siayieay ‘ssedb ‘siamoy} ‘eysed ‘Uamo)jul0d
‘s113ud) ‘'sbim) ‘sanea) ‘sauols ‘Jajem ‘pueg

uol}eonp3 suy
3S3S
dHdS

abenbueT

3d
dHdS

solewaylepn
abenbueT

uoljeonp3 suy
3S3S

IHdS
SoleWayle
abenbueq

Aeyd anneas)

Keyd aAzonJisuo)
/anneindiuey

S))IMS Jojow auly
pue ssoJ9/1edishyd

s|elsajew
1ednieu yym Aerd



How can we help at this busy

By sharing our resources, that’s how. You can access a range of
resources on our websites, from reports, consultative documents,
draft syllabuses and guidelines (www.ncca.ie) to the entire range

of syllabus and curriculum documents (www.curriculumonline.ie).
Here we give you just a few examples of the resources available to
help you in planning for the new school year. To find out what else is
available, just go to the addresses above and....explore.
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Tipsheets for parents provide
parents with information on
how to help their child with
early learning at home. The
first one is about reading

and writing in the infant
classes and explains how

to help children develop their
skills. Additional tipsheets
will be developed during the
school year and will be made
available to download from
the NCCA website.

To download the first tipsheet (Infant
classes: Helping your young child to get
ready to read and write], go to:
www.ncca.ie/primary/parents.

A P17 e 0L Y Y TN el fnrecae

Do you need information
for parents on how they
can support their child’s
learning?

You can read all about our DVD for
parents when you visit the NCCA
website. The DVD is produced in 5
languages: English, Irish, French,
Lithuanian and Polish and shows
how parents can support their child’s
learning at home: before going to
school, during primary school, and
ingetting ready for post-primary
school. The DVD is available in all
primary schools and you can find
further information about it at:
www.ncca.ie/primary/parents.

You can read
all about

our DVD for
parents when
you visit the
NCCA website.

Reporting to primary
school parents?

As the year progresses you will be
arranging to meet with parents to talk
to them about how their children are
doing in primary school. To help you

to report on your pupils’ progress, the
NCCA has developed draft Report Card
Templates, which have been piloted

in schools this year. If you have been
using them, we would love to hear how
helpful you found them. If you haven't
tried them yet, they are still available
to download from the website, at:
www.ncca.ie/primary/assessment.

info@ncca
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Planning in primary
schools?

Go to: www.curriculumontline.ie.
Here you can access the Primary
School Curriculum. Whether you are
planning yearly, monthly or fortnightly
schemes you can use the drop-down
menu to access the curriculum

for your class level in each of the
curricular areas. Just choose your
subject from the drop-down menu
on the home page, then follow the
links on the side menu to get to the

planning page for your chosen subject.

ICT in the Primary School Curriculum:
Guidelines for Teachers offers
teachers ideas and sample lessons
and projects on how to include ICT
across the curriculum.It also provides
advice on planning curriculum
approaches and methodologies and on
the use of software and the Internet
in a curriculum context. The ICT
Guidelines can be accessed at:
www.ncca.ie/primary/ICT.

Planning in post-primary
schools?

Go to: www.curriculumonline.ie.
Here you can access syllabus
documents and teacher guidelines.
The drop down menu can be used

to access the Junior Cycle Curriculum

and the Senior Cycle Curriculum,
which includes Transition Year,
Leaving Certificate (Established],
Leaving Certificate Vocational
Programme and Leaving
Certificate Applied.

Teaching in sixth class or
junior cycle?

Moving Up is an information booklet
for schools, teachers and parents

on how best to support students
making the transition from primary
to post-primary schools. The booklet
summarises the main findings of
research conducted by the ESRI
(Economic Social and Research
Institute] as the first part of a study of
over 900 students in their first three
years of post-primary school.

You can download Moving Up from
www.ncca.ie/publications.

Interested in different
ways of assessing
student work?

Click on the Assessment for Learning
link on the NCCA home page for useful

information and examples of how
classroom-based assessment can

support and improve students’ learning.

You can also download a leaflet here
explaining what AfL is all about.

Special educational needs

The Guidelines for Teachers of Students
with General Learning Disabilities

have recently been revised. Revisions
were informed by the feedback you
provided as you used the earlier draft
guidelines, which were designed to
provide ways in which teachers can
enable students with general learning
disabilities to access the curriculum
for primary and post-primary
education. The NCCA has developed

a digipack of all the guidelines, which
can be downloaded or accessed
online. For further information on this
material, go to www.ncca.ie/primary/
inclusion and follow the link to special
educational needs.

Are there children in your
primary school class

for whom English is an
additional language?

The guidelines, English as an
additional language in Primary
schools, provide information on how
to help the child whose home
language is neither English nor
Irish when she/he first arrives in
school. The guidelines also provide
suggestions for involving parents
and other members of the child’s
community in the school. Included are
exemplars to assist teachers as they
help children access all areas of the
Primary School Curriculum.

To download the guidelines,

follow the ‘English as an additional
language’ link on the inclusion
page of the website:
www.ncca.ie/primary/inclusion.

Watch out also for ACTION,

a new NCCA website that will
soon be going live and will feature
examples of good practice for

teachers using these guidelines.
For an exclusive preview, log on to:
http://action.ncca.ie. é




We did tha

From infants to Leaving Certificate — the science continuum.

Calllng a" SCience teaCherS. The 1999 primary curriculum

included science as one of three subjects in the area of Social Environmental and
Scientific Education. This means that by the time students enter first year in post-
primary school they have already studied human biology, plant and animal biology,
light, sound, heat, magnetism, electricity, forces, properties and characteristics

of materials and environmental studies. And, as the content at primary level is
similar to much of the content at Junior Certificate level, so the way in which the
science that children learn at different stages in their schooling links together is very
important to the overall development of their understanding. An awareness of what
pupils have done before, and what students should be prepared for in the future,
helps to develop a better sense of the continuous nature of learning in science, or

in any subject or curriculum area for that matter.

Now, here’s the science.
Look at the diagram on page
19 to see how you can follow
the topic of magnetism from
primary school right up to
the end of junior cycle in
post-primary.

Notice how the primary curriculum
takes a spiral approach; the
knowledge, understanding and process
skills of science are developed and
extended as the child progresses
through from infants to sixth class.
The revised junior science syllabus
introduced in 2003 continues this skills
development.

Continuing with magnetism as the
example you notice the following
kind of progression. In the infant
classes children play with magnets.
They discover that magnets cause
some things to move even before
you touch them. Then, when slightly
older, they design and make a simple
magnet fishing game, they find out
that not all materials are attracted to
magnets, they can use their fishing
rods to sort materials into magnetic
objects and non-magnetic objects.

This is an early introduction to
‘sorting” or classification.

As their investigations into magnets
continue, children discover that each
end of the magnet behaves differently,
and that the magnets can act as
compasses. Using the relationship
between magnets and compasses they
discover that the earth acts like a giant
magnet. This concept is developed

in Junior Certificate science when
students use a compass to plot the
magnetic field of a bar magnet and
learn about the earth’s magnetic field.
Addressing the concept of magnetic
fields in such an advanced way might
not be appropriate for primary school
children, but they are building up a
familiarity with and understanding

of the way magnets behave. By the
time they progress to post-primary
school they are ready to use this prior
knowledge and to build on it.

The investigations that children

do in infant and junior classes

are appropriate to their stage of
development; they think about how to
solve problems such as the sorting of
magnetic and non magnetic material.
In the middle and senior classes,
investigating and experimenting
extends to planning and conducting

fair tests. This approach is central to
the scientific process and children
will learn to apply these skills to
more complex concepts as they move
through primary into post-primary
school and beyond.

In fifth and sixth class children design
and make an electromagnet which,
although it links electricity and
magnetism, does so at a macroscopic
level. It is not until post-primary
junior cycle that they learn about

the nature of electricity and about
what is happening at an atomic level
inside the current carrying wire of the
electromagnet. In primary school they
discover that coiling a current carrying
wire around an iron nail turns the nail
into a magnet and in post-primary
school they start to learn why.

Fifth and sixth class children carry out
investigations such as ‘'what affects
the strength of the electromagnet?’.
They may predict that it is the length/
thickness of the nail, the number of
coils of the wire, the type of wire, etc.
The emphasis here is on enjoying the
process of science, and the design of
a fair test. When they are older and
doing a similar investigation they can
build on their knowledge of the effects

info@ncca
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last year!

forces of attraction and
repulsion; magnetic field;
the earth’s magnetic field;
the magetic compass

investigate poles; explore

junior
certificate

classify objects

: the relationship between as magnetic and third and :
magnets and compasses non-magnetic
design and make what other first and
a fishing game metals do .
magnets attract?
use of purposeful
play to explore the :
effects of magnets
of an electric current to reason that and communicating results as children  did not exist previously. Children
increasing the current in the wire tackle more open-ended problem transfer their knowledge and skills
around the electromagnet increases solving tasks appropriate to their as they make the transition into post-
its strength. Now, they are able to age and cognitive ability. These skills primary school laboratories. Being
perform a more sophisticated analysis are further developed as students seasoned investigators by the time
and evaluation of their data and make move into the more structured they reach first year should make the
the investigation quantitative rather curriculum of Junior Certificate transition to Junior Certificate science
than qualitative. where data manipulation and analysis less daunting than previously, when
are also included, in line with their many students were put off science
During the early years of science mathematical skills development. within the first term because it was too
education the emphasis is on doing, new and seemed over-theoretical to
looking and discussing. There The introduction of science in the them, adding to the popular myth that
is a gradual move to predicting, primary curriculum and the revision science was a ‘hard’ subject.
hypothesizing, investigating, of Junior Certificate science have
experimenting, interpreting, recording created a continuum of learning that




Concerning guidance

As regular readers will know, we welcome contributions from schools

and teachers on issues relating to the work of the NCCA. We received the
contribution below from Evelyn McLoughlin, a guidance counsellor in a busy
Dublin school. Having recently developed a draft curriculum framework for
guidance in post-primary education, we are currently exploring ways in which
the framework can provide support for schools in planning and implementing
their guidance programmes. Evelyn’s reflections on the idea of a curriculum
for guidance and the kind of impact it might have on the work of the guidance

counsellor are both welcome and timely.

Besides the obvious tasks attributed
to them, guidance counsellors play a
unique role in the school community
insofar as their contribution crosses all
activities that occur within the school.
That said, they are considered neither
management nor teaching staff, even
though their duties permeate both
areas. They have a specific knowledge
base and are competent in a range of
skills deemed relevant to the position
but at times their remit can seemill
defined, unprescriptive and therefore
unclear by nature.

Whilst this carte blanche can afford
guidance counsellors freedom,
opportunity and autonomy in terms

of deciding what should be covered

in the guidance programme in the
school, it also poses some problems.
A lack of structure can present the
inevitable difficulties of a self-directed
workspace. Time management, for
example, can be a concern and there is
the obvious challenge of taking on too
much or not enough and achieving a
workable balance in this regard.

The personality of the guidance
counsellor, and their individual
preferences around what they do, can
lead to some inconsistency with regard
to guidance provision from school to
school. For example, if a counsellor’s
preference is for personal counselling,
then he/she may focus the service
predominantly towards that particular
need. On the other hand, those

@ guidance counsellors who feel less

comfortable with personal counselling
may concentrate their service in

the area of vocational guidance and
avoid personal counselling almost
entirely. Thus, there is opportunity

for discrepancies to exist from school
to school with regard to the nature,
appropriateness and even the quality
of the service provided and this too can
leave us open to question and scrutiny.

The absence of a definite programme
for guidance in the school, and the
absence of discussion about and
planning for guidance among the
whole staff can lead to a perception
that the guidance service is a kind of
random thing and a ‘cushy number’
for practitioners. This perception
emerges from a lack of knowledge
about the role of the guidance
counsellor and is a perception for
which we as practitioners must take
some responsibility. Perhaps we have
not been adept at promoting our role
within the school in order to demystify
what we actually do all day and show
how we earn our wage packets!

The lack of any concrete measuring
stick with which guidance counsellors
can assess their performance is
another real difficulty. Unlike the
subject teacher, guidance counsellors
have no solid evidence with which

to assess or gauge progress made.
Indeed, it could be argued that the
success of a guidance intervention is
immeasurable by its very nature. In
the school environment where most

teachers are driven by obvious targets
and deadlines and are motivated by
tangible evidence and feedback, the
guidance counsellor can be at a loss
to know what impact his/her service
is having, if any. Working in this type
of vacuum has the potential to be
somewhat soul destroying in the

long term.

The guidance counsellor has a pivotal
position in the school community.
The role is a multi-faceted one and
in addition to their finely honed
counselling skills, developed and
nurtured in the training of guidance
counsellors and integral to their
work, it is fair to say that guidance
practitioners perform a multiplicity
of tasks on a day-to-day basis in the
fulfilment of their duties.

There are many arguments that
support the need for some structure
in guidance provision in tandem

with guidance planning at local

level. The issues mentioned above
might be effectively addressed with
the introduction of a curriculum
framework that offers us some points
of reference upon which to build

our programme. It will surely add
consistency, transparency and clarity
in terms of what is taught as well as a
little "guidance” all round.

Evelyn Mc Loughlin BA,
MSc, PGCE, HDCG
Guidance Counsellor, Donahies C.S.

info@ncca



